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Abstract
Though studies suggest social-emotional learning (SEL) programs have a positive impact on
youth development, the focus, implementation, and consensus on SEL programs vary. These
programs largely overlook adolescent self-esteem, which is at its lowest during the formative
middle school years and twice as likely to be lower among females than males. This study
attempted to understand whether SEL education impacts middle school females' self-esteem and
leadership and whether their self-esteem and leadership self-efficacy correlate. Key research
questions explored middle school females’ self-perception of their self-esteem and leadership
self-efficacy levels. This quantitative descriptive study aimed to examine whether there was a
significant correlation between female middle school students' self-esteem and leadership
behaviors. This study explored the self-esteem and leadership behaviors among various middleschool females within a designated school district. The research population for the quantitative
descriptive study was middle school female students at a single school district. Data collection
included participants anonymously completing an online Likert scale that combined both the
Harrill Self-Esteem Inventory and the Roets Rating Scale for Leadership. The study had a
sample size of 42 voluntary participants. The results revealed themes that impact student selfesteem and leadership self-efficacy levels. Findings included the dual nature of self-esteem and
the need for intervention.
Keywords: self-esteem, female middle-school students, leadership self-efficacy, Roets
Rating Scale for Leadeship, Harill Self-Esteem Inventory
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Chapter 1: Introduction
Historic progress is being made in addressing gender equality throughout the United
States with women having greater presence in society, politics, technology, science, and business
than they used to. However, even with this attempt to create equality among men and women,
women are still underrepresented and undervalued in positions of power and in what is to be
believed as male-dominated subject areas and careers (Lyness & Grotto, 2018). While special
programs have been created with the sole purpose of addressing this gap, men still dominate
many sectors. Research suggests that this disparity has a lasting effect on women throughout
their lives and is proven to negatively influence females’ self-esteem and leadership abilities as
early as their adolescent years (Akos et al., 2015; Evans et al., 2018). Social-emotional learning
programs have been created with the purpose of closing this gender gap, but research to combat
this particular disparity between self-esteem and leadership among women remains limited.
Background
The Education Pendulum
A central purpose of the education system, according to education reformers John Dewey
(1938) and M. W. Berkowitz (2011), is to prepare ethical, productive, and active citizen leaders.
However, with the passing of No Child Left Behind (2001), academic rigor became the chief
focus of the U.S. education system. As educators and scholars advocated for a shift in focus, the
Every Student Succeeds Act (2015) was passed, allowing for a greater emphasis on the social,
emotional, and behavioral well-being of students (Berkowitz, 2014; Campbell, 2012; Johanek,
2012; Tough, 2012). This shift has renewed researchers’ interest in determining how social and
emotional competencies impact today’s youth (Carbonero et al., 2017; Seider et al., 2013;
Wagaman, 2011; Wentzel, 2013).
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The New Economy
With the increasing sophistication of artificial intelligence (A.I.), the economy and job
skills are changing. A.I. technologies are capable of mimicking and surpassing human
intelligence and completing mechanical tasks. Due to this evolution, there is a renewed
prioritization on emotional intelligence, a skill that A.I. is not currently able to deliver. These
tasks associated with feelings are gaining importance among human workers as A.I. cannot
complete these interpersonal, empathetic, feeling tasks (Huang et al., 2019). According to Huang
et al. (2019), this change is leading the way for a shift in the economy from what they termed a
thinking economy to a feelings economy. The change from a mechanical economy to a feelings
economy brings a shift to the type of skills deemed vital for future workers. This will impact
education, requiring a reshaping and redevelopment of previous curriculum and programs. To
meet this future demand, education must begin prioritizing these skills now.
Leadership
The shift to a feelings economy will prove vital in cultivating leaders within the new
feelings-focused economy. The workforce gender gap stems partly from a lack of women in
leadership positions (Beck & Libert, 2019). The shift from a thinking economy to a feelings
economy will likely encourage women to be trained in new leadership skills deemed vital; those
skills include emotional intelligence. If the United States wants to be ahead of the upcoming
feelings economy change, educating students for a future in leading such an economy must begin
now (Haung et al., 2019). This is extremely important for the United States, as Western
industrialized countries suffer from a culture which promotes a pronounced self-esteem gender
gap (APA, 2016).
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Context
While it has been documented that low self-esteem and self-efficacy in leadership affects
all female students within the United States, the context for this study was Bruins Independent
School District (pseudonym), a mid-sized, rural district in North Texas, with roughly 6,890
students enrolled during the time of this study. This school district already has multiple
leadership programs in effect based on grade level with elementary, middle, and high schools all
partaking in different leadership programs.
The district’s unique leadership program, L.E.A.D (Figure 1), is in the form of classroom
curriculum. The district designated a group of educators to design lessons that promote the
attributes associated with L.E.A.D. According to the district, these lessons teach students to learn
social-emotional and leadership skills to grow and excel in life, face challenges, advocate for
themselves and others, and discover interests through exploration, problem-solving, and
reflection. In this study, I investigated the effect of self-esteem and leadership self-efficacy
specifically among middle-school girls in the L.E.A.D program.
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Figure 1
L.E.A.D Program

Key Components
There are several reasons why middle school females are suffering from low self-esteem
and leadership self-efficacy. The key components of this study were the lack of female role
models and mentors, why leadership skills should be specifically taught to girls, and what has
been happening to young girls that encourage or discourage leadership. However, the critical
components of focus for this study were the connections between leadership and self-esteem,
specifically among middle-school females, and the changes in leadership skills needed (soft
skills) in a feelings economy. Literature suggests that self-esteem among adolescents is a “central
concept related to academic achievement, social functioning, and psychopathology” (Wong et
al., 2012). Previous research shows that adolescents with low self-esteem are proven to be less
successful in schools and less likely to be accepted by their peers. They suffer from anxiety,
depression, eating disorders, and other mental health disorders. One proven method for
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combating this and increasing self-esteem is leadership programs. These programs not only
increase student’s self-esteem and confidence but also result in the students gaining respect from
others, including their parents, teachers, and peers (Wong et al., 2012). My research suggests that
there is a correlation between self-esteem and leadership and that this could account for why few
women hold top leadership positions.
Statement of the Problem
While studies suggest social-emotional learning (SEL) programs positively impact youth
development (Durlak et al., 2011; Durlak & Weissberg, 2017; Ellis, 2019; Lin & Chuang, 2014),
focus, implementation, and consensus about what should be included in the program, in general,
vary (Berkowitz, 2011; Duckworth & Yeager, 2015; Ruby & Doolittle, 2010; Weissberg et al.,
2015). SEL programs have largely overlooked emphasizing self-esteem. Self-esteem is lowest
during adolescence, with middle-school females being twice as likely to experience low selfesteem than males (Cools et al., 2019; McClure, 2010; Vidourek, 2019). Researchers who study
SEL education’s effect on self-esteem in specific genders and ages focus mainly on minority
populations within a specific socioeconomic background (Seider et al., 2013) or multiple
psychological aspects, such as aggression and depression (Shek et al., 2019). This study attempts
to understand whether SEL education impacts middle-school females’ self-esteem and leadership
abilities.
There is currently a lack of women in leadership positions across many fields and
disciplines (Huang et al., 2019). This proposed study has real-life implications, as the economy
transitions to a feelings economy, which emphasizes SEL skills. Studies show that women
outperform men in SEL competencies and are better positioned to take on leadership roles,
minimizing the workforce gender gap that currently exists (Beck & Libert, 2019; Cortes et al.,
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2018; Huang et al., 2019). This research aims to explore the tools to reduce the low self-esteem
of middle-school girls, empowering them and increasing their confidence as they build necessary
skills to become effective workplace leaders in the forecasted feelings economy.
Purpose of the Study
Rosenberg (1965) created a tool to measure self-esteem and proposed that an individual’s
self-esteem is made up of qualities that matter or are viewed as central to us as individuals. The
purpose of this descriptive quantitative correlational study was to examine the possible
correlations between middle-school females’ self-esteem and leadership self-efficacy and the
current self-esteem and leadership self-efficacy of Bruins ISD female middle-school students.
Assessing this would also help determine whether self-esteem matters in the development of
leadership self-efficacy. The aim was to determine how self-esteem impacts leadership behaviors
of the female students at a public, midsized, middle school, which already has a leadership
program in effect that overlaps with the variables being measured and studied in this study. This
study explored self-esteem and leadership behaviors among a variety of female students at the
designated school. This study also examined the students’ personal experiences and opinions of
leadership, specifically of what it means to be a successful female leader and any experiences
they had of failing as a leader. Participants described their confidence levels during positive and
negative incidents.
Research Questions
To better understand the relationship between middle-school female students’ self-esteem
and leadership self-efficacy, the following research questions guided this study:
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RQ1: To what extent is there a significant relationship between the self-esteem and
leadership self-efficacy of adolescent female students, aged 11–13 (as measured by the
inventories)?
a. What is the self-esteem level of adolescent female students, aged 11–13, as measured
by the Harrill Self-Esteem Inventory?
b. What is the leadership self-efficacy level of adolescent female students, aged 11–13, as
measured by the Roets Rating Scale for Leadership?
RQ2: Is low self-esteem a determinant to low leadership self-efficacy?
Significance of the Study
The intent of this study was to gain an understanding of the self-esteem and leadership
behaviors among female middle-school students from their perspectives. This research is
meaningful to both the study of self-esteem and leadership. The study proves significant for
social scientists, leadership theorists, educational training program creators, curriculum
developers, and school districts, administrators, and teachers. The study is also significant to the
students who participated in it. Those who participated, through the questionnaire, reflected on
their self-esteem and leadership abilities and levels. This could serve as a catalyst for personal
growth during a time of significant transition and development. The results of this study,
discussed in Chapter 4, enhance the understanding researchers and scholars have concerning the
correlation (whether strong or weak) between self-esteem and leadership among adolescent
females. This is particularly noteworthy as this relationship has yet to be well-documented in
research, specifically concerning this age group.
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Definition of Key Terms
The key terms used throughout this study have been defined by and adopted from various
scholars. They are meant to provide the reader with a better understanding of their use and
application to the study. The relevant terms of this study are the following:
Character education. The Journal of Education (n.d.) refers to character education as
the effort to help youth to develop a good character. This includes knowing, caring about, and
acting upon core ethical values, such as fairness, honesty, compassion, responsibility, and respect
for self and others. It is designed to promote “citizenship, civic principles and values, and ethical
behavior” (C.A.S.E.L, 2020).
Emotional intelligence. A person’s capacity to be aware of, control, and express their
emotions while also handling interpersonal relationships, both thoughtfully and compassionately
(Oxford Dictionary, n.d.).
Feelings economy. This type of economy values “soft skills” such as interpersonal and
empathetic tasks overanalytical and thinking tasks to promote empathetic and emotional workers
(Huang et al., 2019).
Interpersonal skills. Interpersonal skills are the competence of an individual to interpret
and manage their own feelings, actions, motivations, and that of others in the social contexts
(Vijayalakshmi, 2016).
Intrapersonal skills. Intrapersonal skills are the competency that allows one to deal with
feelings, thoughts, and emotions (Vijayalakshmi, 2016).
Self-esteem. It is the belief and confidence of one’s own ability and value and respect
self. It is a measure of one’s well-being and adaptation (Cambridge University Press, 2020).
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Social-emotional competencies. There are five competencies of social-emotional
learning. These include self-awareness, self-management, social awareness, relationship skills,
and responsible decision making (O’Conner et al., 2017). The competencies are borrowed from
C.A.SEL (2013) guide.
Social-emotional learning. Coined in 1994 by the Fetzer Group’s 1994, social-emotional
learning (SEL) is the process through which individuals learn to both understand and manage
their emotions, maintain positive relationships with themselves and others, and make responsible
decisions (O’Conner et al., 2017). SEL is learning, which focuses on “the development of five
interrelated sets of cognitive, affective, and behavioral competencies” (C.A.S.E.L, 2012, as cited
in O’Conner et al., 2017).
Social intelligence. The “ability to get along with people in general, social technique or
ease in society, knowledge of social matters, susceptibility to stimuli from other members of a
group, as well as insight into the temporary moods or underlying personality traits of strangers”
(Vernon, 1933, p. 44).
Thinking economy. This type of economy puts value on thinking tasks such as the
ability to process, analyze, and interpret information, plan and prioritize, make decisions, and
solve problems (Huang et al., 2019).
Youth development. The process which prepares “young” persons to meet the
challenges associated with a confrontation during adolescence and later in adulthood. It is meant
to aid youth to achieve their full potential by developing various competencies such as social,
ethical, emotional, physical, and cognitive competencies (Wehmeyer et al., 1998, as cited in
National Alliance for Secondary Education and Transition, 2010).
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Youth leadership. The purpose of youth leadership is to make citizen leaders. It is a part
of youth development and aids youth in developing leadership skills such as analyzing strengths
and weaknesses of oneself, setting goals, having self-esteem, confidence, and motivation in one’s
ability to participate in their communities and promote positive social change. It also includes the
development of skills to guide others into action, influence others, and serve as a role model
(Wehmeyer et al., 1998, as cited in National Alliance for Secondary Education and Transition,
2010).
Summary
This introductory chapter reviewed the background of the problem, problem statement,
purpose statement for the study, significance of the study, and defined key terms relevant to the
study. Research questions pertaining to the potential correlation between female adolescent’s
leadership self-efficacy and self-esteem were also presented. Chapter 2 offers an overview of
existing literature pertaining to the development of self-esteem and leadership of female
adolescents. It also provides an in-depth understanding of the significance of studying both
adolescence self-esteem and leadership self-efficacy. Chapter 3 explains the methodology
applied for the study and details the study’s research design.
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Chapter 2: Literature Review
This chapter provides a review of literature, outlining relevant contributions researchers
and scholars have made on the topic of self-esteem and leadership.
Literature Search Methods
The information gathered that explains the relationship between self-esteem and
leadership in adolescents was drawn from three sources: electronic databases from the World
Wide Web, traditional books, and journal articles. The literature referenced in this study was
derived from Google Scholar and the Abilene Christian University’s OneSearch Library database
using the following keywords: female adolescence, middle school, leadership, and self-esteem.
This review of the literature consists of research from various subject areas and
disciplines, including psychology, counseling, sociology, education, and human development,
among others. The following review gives an in-depth analysis of the literature about both selfesteem and leadership behaviors as they relate to middle-school females’ self-esteem and their
self-efficacy in leadership. Other related topics include the development and measurement of
self-esteem and leadership, benefits of self-esteem and leadership during adolescents, socialemotional learning (SEL), and methods and effectiveness of SEL programs, specifically that of
school-related programs that focus on self-esteem and leadership.
Theoretical Framework
Gilligan’s Theory of Moral Development
Gilligan, a gender difference psychologist, adapted her instrument from Lawrence
Kohlberg’s theory of moral development to focus on women’s morality. Her approach was based
on two main ideas: care-based morality is usually found in women, and justice-based morality is
traditionally found in men (Lefton, 2000). Gilligan’s theory outlined how women’s morality is
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influenced by relationships and how their moral and ethical foundations are formed based on
how others are affected by their decisions. Gilligan surmised that women developed morality in
three stages. These stages followed Kohlberg’s three moral stages of pre-conventional,
conventional, and post-conventional, which he developed for his research.
Gilligan’s three stages of morality (1982) are the following:
•

Preconventional morality (self-interest): A strong emphasis on survival and selfinterest occur during this stage.

•

Conventional (self-sacrifice): Selflessness and caring for others is prioritized during
this stage.

•

Postconventional: The final stage emphasizes taking responsibility and consequences
for their choices and taking control of their lives. It also requires caring for others.

•

Transition periods occur between the three levels, and each level results in a deeper
and more complex understanding of self and others.

While the Roets Rating Scale for Leadership (RRSL) has been used to determine the
leadership self-efficacy of adolescent girls (Yuan et al., 2019), for this study, I used the scale in
conjunction with the theoretical framework of Gilligan’s theory of women’s moral development.
Using the scale in conjunction with Gilligan’s theory allowed me to go beyond simply
determining where female adolescents rated on a leadership scale to also determine the girls’
level of moral development. As these adolescent females transition into adulthood, they should
also be transitioning from level two to level three of Gilligan’s model. Determining whether the
girls were on-track and were progressing in their moral development was a question.
Gilligan’s theory has been applied to higher education to study female student leadership.
In theory, the student’s ability to lead effectively is determined by the stage or level the student
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reaches. When the student realizes the benefits of caring for others (stage 2), they emphasize
relationships, inclusion, and interdependence. All of these are crucial to teamwork and group
cohesion, two leadership aspects. When the student encourages and inspires justice (stage 3),
they promote power, assertiveness, fairness, and objectivity. These are necessary to motivate
their peers, but also to urge others to move towards common goals. Incorporating both stages
speaks to the student’s leadership style, but also to their efficiency in leading themselves and
others. According to Gilligan (1982), women and men differ in their perceptions of care and
justice.
I used the theory to measure the girls’ moral development to see if there was a correlation
between their self-esteem (previously determined from scoring the Harrill Self-Esteem
Inventory) and leadership. Determining whether a correlation exists was paramount in answering
my central research question of whether middle-school girls’ self-esteem lowers their leadership
opportunities or their self-efficacy.
Literature Review
The following review of literature speaks to the importance and appropriateness of the
included research and the convergence of the three concepts: self-esteem, leadership, and
adolescence. This chapter is outlined by subject matter, beginning with self-esteem, leadership,
and SEL programs, before drawing a correlation between the topics being studied—self-esteem,
leadership, and adolescence. A convergence of the study concepts is expressed in Figure 2.
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Figure 2
Convergence of the Three Concepts of Study

Note. *The term adolescence here refers to sixth to eighth grade females.
Self-Esteem
While the concept has multiple definitions, in this study self-esteem is defined as the
belief and confidence of one’s capability, worth, and significance and one’s respect for oneself
(Malik & Khan, 2015). It is a measure of one’s well-being and adaptation (Grinker, 1963;
Fabrizio & Neill, 2005). It focuses on a person’s being—the person’s feeling that they are
acceptable as they are (Fabrizio & Neill, 2005). According to Morris Rosenberg (1965), selfesteem is one’s attitude about oneself. It is how one views themselves through their own eyes
and the eyes of others. A healthy self-esteem is integral to human health and development (Abed
& Arabia 2014).
Research primarily focuses on the effects of low self-esteem rather than on the benefits of
high self-esteem to determine the short- and long-term psychological, physical, and social
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consequences of low self-esteem (McClure et al., 2010). However, recent studies have been
dedicated to not only measuring self-esteem but also in fostering self-esteem (Akin & Radford,
2018; Zuraff & Cyr, 2018). Studies have also questioned whether self-esteem develops or
changes over time. While it has been argued that high self-esteem is harmful (Neff, 2011),
scholars have stated that promoting self-esteem during adolescents is critical and proves
beneficial during early developmental stages (Orth et al., 2010).
Self-Esteem’s Impact on Confidence of Leading Self and Others. Self-esteem and
self-confidence are directly related. Confidence in this context refers to confidence in one’s
worth in relation to personal aspects, such as appearance and character, rather than in the
confidence in one’s abilities, which would relate to one’s self-efficacy. Those who suffer from
low confidence also suffer from low self-esteem. Confidence directly correlates to all three
components of self-esteem: performance, social, and physical (Heatherton & Polivy, 1991).
Performance self-esteem describes one’s sense of competence in relation to intellectual
ability, school and work performance, efficacy, self-confidence, agency, and self-regulation.
Those with high performance self-esteem deem themselves both intelligent and capable, skills
needed to lead and influence teams and groups to succeed. Social self-esteem is how an
individual believes others perceive them. This perception proves more critical than reality to
these individuals. Those with low confidence in themselves and how others perceive them suffer
from low self-esteem. They often do not carry enough confidence to lead themselves or others in
reaching their goals. Physical self-esteem refers to how an individual perceives their physical
body, including body image, attractiveness, race, and ethnicity (Heatherton & Polivy, 1991).
Those with little confidence in their physical self have low confidence in leading themselves and
others.

16
Self-Esteem and Adolescence. It is during early adolescence, ages 12–13, that
individuals discover their identity and their social identity (Tanti et al., 2011). It is also during
this stage that individuals can experience positive self-esteem, which affects their altruism,
compassion, and confidence. This positive self-esteem results in individuals being able to relate
to and respect others and understand how others are affected by their behaviors and by life in
general. In the end, children grow from the fostering of this ability and can continue to develop
into more understanding and successful individuals. Cultivating high self-esteem, especially in
adolescents, is an essential skill that, according to research, translates to high-achieving, social,
and confident individuals (Coelho et al., 2017; McClure at al., 2010; Orth et al., 2010; Silvethorn
et al., 2017). Fostering high self-esteem during adolescent development gives young people the
means to address life challenges successfully, making it a determinant of mental health and
development during adolescence (Mann et al., 2004; Wang & Veugelers, 2008). Self-esteem also
proves essential for positive peer relationships and provides the necessary coping methods
needed for the developmental tasks encountered during adolescence (Craven & Marsh, 2008;
Harris & Orth, 2019).
Middle school is of particular interest to self-esteem researchers as this transition period
proves particularly risky with self-esteem dropping significantly between sixth and seventh grade
(Adams et al., 2006; Chung et al., 2017; Rhodes et al., 2004). The decrease of self-esteem into
middle-school adolescence is due to many factors, such as puberty, changing school context, and
the increased ability to self-reflect (Orth & Robins, 2014). The decrease in self-esteem during
this time is also due to peer relationships or group membership.
For adolescents, group membership dictates their roles and status in their middle-school
environments. It is also during the middle-school years that individuals often compare
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themselves to their peers. When comparing themselves to their peers, adolescents imitate or
model certain characteristics and behaviors of their peers in the hopes of assimilating and being
accepted by others (Seltzer, 1989). This attempt to assimilate during adolescence has proven to
significantly impact their social and emotional development (Petherick & Turvey, 2014). A
report from the Pennsylvania State University (Pepler & Bierman, 2018) found that these peer
relationships can negatively contribute to social-emotional development via bullying, exclusion,
and other deviant peer behaviors.
No matter the cause for poor or low self-esteem, the effects prove to be ongoing and
affect academic, emotional, social, and psychological development into young adulthood (Akos
et al., 2015; Evans et al., 2018). Females have also been found to suffer significantly more from
low self-esteem than their male counterparts during this age (Bleidorn et al., 2016; Quatman &
Watson, 2001).
Mentorship and Adolescent Self-Esteem. According to Schwartz et al. (2012),
mentorships are often used to increase the self-esteem of females. These mentorships can form
naturally, through community, or integrated in various youth services. Mentorships that form
naturally form within a child’s social network. Community-based mentorships are often
mentorship programs which match volunteers with youth members. Mentorship programs that
are integrated within youth services include after-school programs, summer camps, and church
youth groups. However, the fastest growing form of youth mentoring in the United States is
school-based mentoring, giving not only academic assistance but also “emotional support,
guidance, and companionship” within schools (Schwartz et al., 2012, p. 3).
The multiple studies that examine the impact mentoring has on the self-esteem of
adolescents suggest that the impact is a positive one. According to these studies, mentoring is a
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proven strategy for increasing an adolescents’ self-esteem (Dubois & Silverthorn, 2005; Dubois
et al., 2011; Marino et al., 2020). The relationships that mentorship creates allows for the mentee
to make connections with others, gain feedback and support, and obtain a steady and constant
advocate. This, in turn, increases mentees’ self-esteem by making them feel competent in their
abilities and worthy of other’s time and attention (Schwartz et al., 2012).
Self-Esteem and Adolescence. A consensus among researchers has yet to be reached on
not only the definition of self-esteem but also its measurement. Several assessment scales and
instruments have been created by researchers in an attempt to measure self-esteem. These tools
include the Rosenberg Self-Esteem Scale, the University of Maryland’s (R.S.E.S.) questionnaire,
the Lawrence Self-Esteem Questionnaire (L.A.W.S.E.Q.), the Self-Esteem Stability Scale
(S.I.S.E.), along with others. Some tools were explicitly designed for use in adolescents. These
scales and inventories are outlined in Table 1.
Table 1
Self-Esteem Tools for Adolescents
Scale/Inventory

Author(s)

Year

Sample

Self- Esteem Scale

Rosenberg

1965

Adolescence+

Self-Esteem Inventory

Harrill

Revised 2008

Young adults

Youth Inventory II

Beck

2001

Ages 7-18

Single Item Self-Esteem
Scale

Robins, Hendin, &
Trzesniewski

2001

Middle Childhood+

All of the tools included in the table are similarly used to determine the subject’s selfesteem by measuring various facets of well-being that scholars deem related to self-esteem.
Some instruments are measured using a Likert scale, while others are created using the
designers’ or creators’ own form of measurement.
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Leadership
Bennis and Townsend (1995), in their review of leadership literature, found at least 650
definitions. This number of definitions has undoubtedly grown as the field and study of
leadership has expanded. The establishment of a single definition of leadership proves virtually
impossible, as the “correct” definition of leadership depends not only on the researchers’ interest
but also on the problem or situation being studied (McCleskey, 2014). Most definitions of
leadership, according to Bass (2008), “concentrate on the leader as a person, the behavior of the
leader, the effects of the leader, and the interaction process” between leader and follower (p. 15).
When the fundamental principles behind leadership and followership is studied, effective
leadership practices can then be developed (King et al., 2009).
Research and the understanding of leadership are almost exclusive to adults, leaving
literature scarce concerning adolescent’s experience of leadership. It is through schools and
organizations that adolescents begin to form and develop their leadership skills, proving it to be a
critical period for their development (Kargianni & Montgomery, 2017). Examining leadership
during this stage of development also has long-term impacts later in life as adults in both the
workplace and in the community, making the study of adolescent leadership or youth leadership
a valuable area of research. The downside to studying the leadership skills in different age
groups is that the models used in most studies were developed to study adult leadership models.
They often prove inadequate to measure the specific developmental needs of children, and this is
still something debated among researchers. Scholars have also argued that adolescents are not
given a chance to use the leadership skills taught or act as leaders (Kargianni & Montgomery,
2017; Redmond & Dolan, 2016).
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Leadership Self-Efficacy. Leadership self-efficacy speaks to how confident and capable
one is in leading others and executing leadership activities, such as making decision and
motivating others (Nguyen, 2016; Paglis-Dwyer, 2010). An individual’s leadership self-efficacy
is fluid, as factors such as self-esteem, competency, and environment can impact it (McCormick
et al., 2002). According to multiple scholars, leadership self-efficacy is also gender biased
(Huszczo & Enders, 2017; Javidan et al., 2016). Women have more leadership self-efficacy in
areas of diversity, empathy, and diplomacy. Men, on the other hand, have leadership selfefficacy regarding overall business savviness and interpersonal skills (Javidan et al., 2016).
However, according to Huszczo and Enders (2017), neither gender has a higher level of
leadership self-efficacy. Leadership self-efficacy and how it relates to self-esteem is discussed in
a later section.
Youth Leadership. Educational and social-emotional learning scholars are increasingly
exploring youth development. The purpose of youth leadership is to develop youth and make
citizen leaders. It is a part of youth development and aids youth in developing leadership skills.
These skills include analyzing the strengths and weaknesses of oneself, setting goals, having
self-esteem, confidence, and motivation in their abilities to participate in their communities and
promote positive social change. It also includes the development of skills to guide others into
action, influence others, and serve as role models (Redmond & Dolan, 2016; Wehmeyer et al.,
1998, as cited in National Alliance for Secondary Education and Transition, 2010). Redmond
and Dolan (2016) argue that developing leadership in youth cultivates leaders, who can then
become responsible leaders in the future and help to create a stable society.
Leadership Research and Gender Stereotypes. Gender research has been an area of
focus for leadership studies to determine whether leadership qualities are gender based
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(Bruckmüller & Branscombe, 2010; Hong, 2016; Fitzgerald, 2013; Robertson et al., 2011).
Research has argued males and females tend to possess different leadership skills and that they
also possess different leadership styles. Males are often associated with hard leadership skills
(technical skills), while females have “softer,” interpersonal skills (Hong, 2016). Differentiating
between female and male leadership styles requires defining gender as a category and a set of
behaviors. Female leaders are considered to more empathetic and supportive with leadership
qualities such as “relationship-building, power sharing and information sharing” (Mulyampiti et
al., 2018, p. 9). Females and female leaders are viewed as compassionate, collegial, and social
beings (Bruckmüller & Branscombe, 2010), whereas male leaders are considered to be decisive,
assertive, and less emotional than their female counterparts (Robertson et al., 2011).
Though research has focused on the gender differences of males and females as it
pertains to leadership qualities, relatively few females hold leadership positions across many
fields and disciplines (Huang et al., 2019). This could stem from the belief that women lack
leadership abilities that are recognized as prominent in managerial and leadership positions.
While some scholars argue this is due to genetics and that males and females inherit different
styles, other researchers maintain that the failure to cultivate hard leadership skills in females at
an early age is to blame (Redmond & Dolan, 2016). Others believe it is cultural, with a maledominated culture and society preventing and hampering women from achieving leadership
(Choo et al., 2019; Vongalis-Macrow, 2016).
However, with an economy that is moving more toward one that increasingly utilizes
interpersonal skills, there is a chance for more female global leaders to emerge. These “soft”
skills would likely also prove beneficial for the study of female leadership as the newly forming
feelings economy places increased emphasis on collaboration and building relationships with
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others (Huang et al., 2019). There is also the presumption that a leader, who has emotional
influence, connects with others (DeWall et al., 2005), allowing for the traits of collaboration and
relationship building emphasized in a feelings economy (Huang et al., 2019).
Women Hindering Female Leaders. While research proves a male-dominated culture
and society hinders the fostering and promoting of female leadership, it is also true that females
are guilty of discriminating against their own gender (Vaccaro, 2011). Vaccaro (2011) found that
women admit to finding it difficult to work with other women, while others see other women as
competition to their own advancement. However, why this is the case has yet to be thoroughly
researched. Scholars, instead, have focused heavily on the gender leadership differences and
discrimination (Fitzgerald, 2006). Women discriminating against other women is proving to also
be a deterrent to increasing the number of female leaders (Diezmann & Grieshaber, 2010). It is
both female leaders and the perceived styles of female leadership that causes obstacles for
aspiring female leaders (Vaccaro, 2011).
Woman also self-sabotage or limit themselves. There is a catch-22 for females seeking
advancement or leadership with some being perceived as too “soft” or feminine in how they lead,
with others being penalized for coming off as too “hard” or not feminine enough (ChisholmBurns et al., 2017). The penalization of women for being either too little or overly assertive,
competitive, or independent has been well-established in society (Hannum et al., 2015). It has
also been found that if women fit the assumptions made about their leadership styles (being less
direct and softer in their approach), they are undermined by others. This can cause their
confidence in leading to also be undermined (Hannum et al., 2015). This lack of self-esteem and
leadership self-efficacy, along with stereotypes, proves to be a burden to women. In turn, women
are believed to take fewer risks in their careers, including taking on leadership opportunities
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(Chisholm-Burns et al., 2017). Promoting leadership engagement and cultivation early on could
eliminate this mentality concerning female leaders (Johns, 2013).
Leadership and Mentorship. Mentorships can serve to foster female leaders and
encourage the pursuit of leadership positions (Chisholm-Burns et al., 2017). Mentors, who act as
advisors or sponsors, offer guidance and assistance in promoting women for advancement
(Johns, 2013). Unfortunately, research has discovered that women lack access to mentors,
especially female mentors (Westring et al., 2016). The lack of female mentors could stem from
the scarcity of female leaders.
Benefits of Women Leaders. Various studies concerning the impact female leadership
has had on businesses is substantial. These studies have determined that including women in
business leadership proves beneficial in the value, performance, economic growth, innovation,
social responsiveness, and philanthropy of the business (Torchia et al., 2011). Diversifying
leadership can also foster morale, motivation, retention, and performance (International Labor
Organization, 2020). La include both male and females is also found to reduce the homogony of
ideas. Without eliminating an environment which breeds homogenous ideas, the company or
organization can suffer from “too much sameness” which hinders “critical thinking and breeds
complacency and overconfidence” (Annis & Nesbitt, 2017, p. 119).
Leadership and Adolescents. Among the research into secondary students, it was found
that they are able to develop various leadership skills, such as decision making, working with
and getting along with others, leading themselves, and learning how to be aware of themselves
(Kargianni & Montgomery, 2017). According to Kargianni and Montgomery (2017), scholars
note that adolescents who are taught to cultivate their leadership abilities are more likely to reach
managerial positions as adults and better future wages as a result of their leadership. Other
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benefits of fostering leadership skills include better participation in school and organizations,
such as clubs, career development, life planning, and cultural awareness (Fonzi & Ritchie, 2011;
Kargianni & Montgomery, 2017; Redmond & Dolan, 2016).
Measuring Leadership Among Youth. Various fields differ in why they want to
measure and promote leadership, causing researchers to measure leadership differently. For the
purposes of this study, assessment tools and scales that measure leadership, specifically in
adolescence, are the focus. Various scales that attempt to measure leadership are detailed in
Table 2. Only scales which have been proven valid and used previously in leadership studies are
included. All scales included in the table, however, are self-reported, meaning the youth
themselves are the respondents rather than parents or teachers. As Table 2 shows, the dimensions
differ, meaning what leadership aspect they are measuring differs, impacting how the various
scales are carried out and measured.
Table 2
Leadership Scales
Scale

Author(s)

Leadership
Ability
Evaluation

Cassel &
Stancik

Leadership
Skills
Inventory

Karnes &
Chauvin

Leadership:
A Skill &
Behavior
Roets Rating
Scale for
Leadership

Sisk

Year
1982

1985

1987

Sample
Grade 9+

Grades 4-12

Undetermined

1997
Roets

Grades 5-12

Dimensions
Four leadership decision styles

Fundamentals of leadership
(according to authors)

Fundamentals of leadership
(according to authors)

Task orientation, leadership
self-efficacy, and leadership
flexibility
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Social-Emotional Learning (SEL)
Social-emotional learning (SEL) was coined by the Fetzer Group (1994) and defined by
the group as the process through which individuals learn to both understand and manage their
emotions, maintain positive relationships with themselves and others, and make responsible
decisions (O’Conner et al., 2017). It is a process that allows both children and adults to develop
“the skills, attitudes, and values necessary to acquire social and emotional competence” (Elias et
al., 1997, p. 2). The teaching of these skills results in positive youth development and the
building of positive social relationships (Nail, 2007).
There are five facets or competencies of SEL, which include self-awareness, selfmanagement, social awareness, relationship skills, and responsible decision making (O’Conner
et al., 2017). These competencies are defined within the Key Terms section of this proposal.
Research has proven that students who obtain these competencies flourish in academics, have
improved test scores, are socially adjusted, and have positive relationships with themselves and
others (Durlak & Weissberg, 2017; Durlak et al., 2011; Ellis, 2019; Lin & Chuang, 2014).
Research has determined that conflict resolution and interpersonal skills training is
positively interconnected to youth development. They lead to improved attitudes towards one’s
self and others, positive social behavior, decreased problems in conduct and bullying, better
academic improvement, and decreased emotional stress (Durlak & Weissberg, 2017; Durlak et
al., 2011; Ellis, 2019; Lin & Chuang, 2014; Stevahn, 2004; Stevahn et al., 2002). However, how
these programs are implemented and where they are focused varies. Programs have been in the
form of curriculum inclusion, after-school programs, and community outreach programs and
concentrate on various age groups, genders, and ethnicities (Berkowitz, 2011; Chung &
McBride, 2015; Duckworth & Yeager, 2015; Ruby & Doolittle, 2010; Weissberg et al., 2015).

26
SEL Programs
SEL and education have been closely intertwined throughout the research. According to
Maholmes (2008), educational entities and SEL programs are so thoroughly linked that it is
practically impossible to isolate the effects and outcomes one has on the other. The focus of SEL
research has primarily focused on schools. This, according to Lickona (1997), is because having
school programs such as SEL programs that are specifically designed to promote positive
behaviors among teachers and pupils is essential to the learning process. It has been established
that SEL competencies can be imparted and developed through school-based programs
(Carstarphen & Graff, 2018).
While research has been carried out both within and outside of a school environment, the
focus of this study was within a public middle school. This research is either defined as a wholeschool approach or a small scale, individual approach. The whole-school approach, originated by
Daniel Olweus, was carried out as the Olweus Bullying Prevention Program (2003). It is
described as the first comprehensive whole-school intervention, which was conducted on a large
scale and systemically evaluated (Ananiadou et al., 2004). The whole-school approach includes
involving all members of the school community (staff, students, and parents) to foster a safe
environment for all students and improve the social climate of the school and community
(Olweus, 1993). It was the belief of Olweus (1993) that if a school were to focus only on certain
individuals rather than on the whole school, then these students would be influenced by others
not involved in the program and the problems or concerns of the study would not be addressed.
The whole-school approach also argues for the heightening of awareness and in a more
straightforward implementation, according to Ananiadou et al.’s (2004) study. It also creates a
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climate where students share a sense of ownership and school pride, helping the entire student
body feel like they are a valued and critical member of the school community.
SEL programs differ according to the age of the subjects being evaluated. Those that
focus on children or adolescents are of particular note as social and emotional competencies
support their ability to not only manage their emotions but also to build healthy relationships
while developing responsible socially behavior throughout life (Greenberg et al., 2003). While
studying adolescence, especially in the middle-school age group, gender differences are
uncovered. It was determined that gender differences are vital to consider when developing SEL
programs, because males and females have been found to experience and profit from these
programs differently (Coelho & Sousa, 2017)
SEL Programs and Self-Esteem. School-based SEL programs that focus primarily or
heavily on self-esteem have proven to not only enhance or positively impact students’ selfesteem, but also to improve relationships with others, reduce depression, and lessen negative,
violent, and bullying behaviors (King et al., 2009). These programs focused on building and
enhancing self-esteem by fostering relationships, setting and achieving goals, reducing negative
self-talk, and overcoming differences and adversity, which led to depression, isolation, and
bullying (King et al., 2009; Park & Park, 2014). Multiple studies and SEL programs have been
created with different populations as their focus; however, subjects are mostly that of minority,
low-income, and urban youth (Silverthorn et al., 2017; Taylor et al., 2017). Studies and programs
with an emphasis on SEL that also place emphasis on the leadership of adolescent females are
few.
SEL Programs and Leadership. School-based SEL programs that focus on leadership
provide students with leadership tools that are meant to empower students (Fonzi & Ritchie,
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2011). Research shows that an individual’s social-emotional intelligence is a predictor of
leadership effectiveness (Redmond & Dolan, 2016). SEL programs that are designed to foster
and create young leaders usually intend to encourage participants to know themselves, including
their strengths and weaknesses, because otherwise, they are considered too weak to contribute
and lead effectively. The programs not only focus on fostering leadership skills but also on
enhancing a strong sense of self (Redmond & Dolan, 2016). SEL programs with an emphasis on
studying leadership and self-esteem specifically in middle-school females are nonexistent.
Self-Esteem and Leadership
The findings included in this literature review found various correlations between selfesteem and the practice of leadership, though not all scholars viewed the link as constructive. In
these cases, scholars cite that individuals with high self-esteem are overconfident, fail to seek
feedback from others in decision making, and inflate self-assessments (McCauley et al., 1998).
According to leadership scholar Bernard Bass (1990), self-esteem is a vital component of
leadership—self-esteem has been proven to be higher in leaders than in followers. Individuals
who possess high self-esteem are more likely to become leaders than others with low selfesteem, and these leaders are more likely to continually grow and develop their self-esteem
(Andrews, 1984; Dobbins and Pettman, 1997). High self-esteem has been positively linked to
leadership skills that lead to high performance (Gillespie & Mann, 2004). These skills include
the ability to build strong team relationships (Batiuk et al., 2004), setting high goals and
completing tasks (Sharma & Mavi, 2001), meeting and overcoming challenges (Waschull &
Kennis, 1996), taking risks (McCauley et al., 1998), and showing confidence in their abilities
and their ability to succeed as a leader (Yelsma & Yelsma, 1998).
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This directly relates to the study of adolescent self-esteem and leadership as there is a
proven positive relationship between physical appearance, co-leadership, and self-esteem (Todd
& Kent, 2004). Self-esteem also relates to a child’s popularity and leadership status among their
peers, as leadership is a characteristic found among adolescents deemed “popular” by their peers
(Bain & Bell, 2004). According to such research, self-esteem impacts popularity and the
capability to integrate with others. This, in turn, affects the adolescent’s ability to lead
themselves and their peers confidently and effectively. The body of literature focusing on both
self-esteem and leadership was limited when studying middle-school adolescents.
Gender Inequality Impacting Self-Esteem and Leadership. According to Sadker and
Sadker (2010), “Every day in America little girls lose their independence, achievement, and selfesteem” and this loss stems from gender bias; it builds up overtime, beginning in adolescence
and carrying on into adulthood (p. 76). During the adolescent years, females suffer from high
rates of low self-esteem, eating disorders, and depression when compared to their male
counterparts (Sadker & Sadker, 2010). This is a multifaceted phenomenon that is exacerbated by
teachers and schools that unintentionally promote gender inequality in the classrooms.
According to research, teachers, regardless of gender, stereotype and discriminate based
on gender characteristics, abilities, and roles (Sadker & Sadker, 2010.). Other research has
determined that teachers treat students differently based on student gender, both negatively and
positively. How teachers praise students is also dependent on gender. It was found that females
are praised based on their appearances and for following rules and guidelines set. This sets a
societal pressure for females to be complacent and “pretty” (Sadker & Sadker, 2010).
According to Sadker and Sadker (2010), teachers and schools promote gender inequality
in the classrooms, reinforcing the notion of segregating males and females in certain subjects and
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fields of studies. The 10-year study conducted by the scholars, measuring academic achievement
and psychological well-being, discovered that females measured either higher or equal to males
during early adolescence. However, it was also noted by the scholars that by the time the
students enrolled in high school, girls scored lower than their male counterparts. The study also
found that in the classroom, it has been documented that boys not only volunteer more than girls
but are called on more by teachers and given more constructive feedback by teachers. The extra
attention boys are given by teachers results in better student performance (Sadker & Sadker,
2010).
Nonetheless, it is not only teachers who are exacerbating gender bias in the classroom,
classroom instruction and curriculum do as well. There is a lack of curricular materials
representing women and traditional gender roles are still being taught and promoted. Subjects
and fields, such as science, agriculture, engineering, technology, and math, are overrepresented
by males, whereas health, education, and hospitality are largely represented by females. These
representations have significant consequences for future employment and earnings (World Bank,
2012). This results in the societal pressure that boys must excel in certain areas and that girls
ultimately do not when compared to their male counterparts (Sadker & Sadker, 2010).
This so-called “hidden curriculum” has long-term implications for female students,
preventing females from entering male-dominated fields, such as mathematics and science. It
also results in unequal pay and harassment. This gender disparity not only causes females to
suffer from low self-esteem but also prevents females from achieving leadership positions in
positions and fields either considered meant for males or that are dominated by males (Alan et
al., 2018; Carlana, 2019; Sadker & Sadker, 2010).
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Summary
This chapter provided readers a review of the literature regarding the relationship
between self-esteem, leadership, and adolescence. As shown in the research discussed in this
literature review, it is crucial to foster leadership during the adolescent years of development.
This was proven particularly true as the literature unveiled that the stage of adolescence is one of
volatility stemming from change and transition in both their environment and psychological
being. It reinforces self-esteem in those who possess strong leadership skills. Research proves
females suffer from low self-esteem, especially during their middle-school years. The literature
also indicated that a correlation exists during the development of self-esteem during this time of
transition and the ability to lead. It can be argued that if a link between self-esteem and
leadership abilities exists, then female adolescents are not only viewed as having low self-esteem
but also lacking leadership skills. This suggests their low self-esteem during this stage would
likely result in females holding fewer leadership positions in adulthood than their male
counterparts. However, it still needs to be determined whether their leadership abilities during
this time are related to self-esteem.
The literature cited in this chapter uncovered numerous relationships between the three
concepts that were studied: self-esteem, leadership, and adolescence. Nevertheless, empirical
research which combined all three concepts was found to be deficient as no recent literature
examined the relationship between personal self-esteem assessments and perceived leadership
ability. The following chapter provides the methodology and research method utilized to achieve
the goal of this study along with the rationale for use.
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Chapter 3: Research Method
The purpose of this descriptive quantitative correlational study was to examine the
possible correlation between self-esteem and leadership self-efficacy in Bruins ISD female
middle-school students. This chapter restates the study’s research questions and identifies the
study’s research design, population, setting, data collection and analysis, sample, trustworthiness
and reliability, assumptions, limitations, and delimitations, and ethical considerations. Findings
from this study provide insights into how self-esteem impacts leadership behaviors of female
middle-school students.
Data gathered for this study provided an understanding of the correlation between the
female students’ level of self-esteem and leadership. The study design, including research
methods and data collection used to research the relationship between self-esteem and leadership
self-efficacy at a large rural middle school, is detailed in this chapter.
Research Questions
To better understand the relationship between middle-school female students’ self-esteem
and leadership self-efficacy, the following research questions guided this study:
RQ1: To what extent is there a significant relationship between the self-esteem and
leadership self-efficacy of adolescent female students, aged 11–13 (as measured by the
inventories)?
a. What is the self-esteem level of adolescent female students, aged 11–13, as measured
by the Harrill Self-Esteem Inventory?
b. What is the leadership self-efficacy level of adolescent female students, aged 11–13, as
measured by the Roets Rating Scale for Leadership?
RQ2: Is low self-esteem a determinant to low leadership self-efficacy?
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Research Design and Method
This quantitative study utilized a descriptive correlational design to determine the
relationship between self-esteem and leadership self-efficacy among middle-school girls within a
single district. According to Creswell (2012), a correlational design aims to determine whether a
relationship occurs naturally between two variables, how the two variables relate, and the degree
to which they are related. An exploratory correlational design, unlike a prediction correlation
design, aims to explain the association among variables and how they co-vary. The data is
collected at one point in time and all participants are analyzed as a single group. I obtained at
least two scores (one per variable) for each individual in the participation group. The data was
reported and analyzed using a correlation statistical test with interpretations and conclusions
being drawn from the results (Creswell, 2012).
In the case of this study, the two variables that were compared were the self-esteem and
leadership self-efficacy of middle-school girls. This study’s purpose was to discover whether
there was a correlation between the level of leadership and self-esteem of middle-school females
by examining the results from both the Harrill Self-Esteem Inventory and the RRSL. The Harrill
Self-Esteem instrument measured the girls’ self-esteem, while the RRSL identified the girls’
leadership self-efficacy. I chose and utilized these instruments to gain information from the
interviewees’ perspective. The inventories provided direct, measurable, and quantifiable data
directly from the participants. An inventory provides numeric descriptions of trends, attitudes, or
opinions of a population by studying a sample of that population (Creswell, 2012). From the data
gathered during this study, I could make generalizations or claims about the study’s sample.
I used a quantitative, exploratory correlational design to display the association between
the two variables, leadership and self-esteem. The results of the instruments were collected and
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analyzed through a scatterplot before I interpreted the results. I then calculated correlations using
the data derived from the Harrill Self-Esteem Inventory and the RRSL by examining the various
leadership variables provided by the inventories against adolescent self-esteem variables.
Study Setting, Population, and Sample
The setting of this study was the Bruins Independent School District (pseudonym), a midsized, rural district in North Texas with roughly 6,890 students enrolled during the time of this
study. Approximately 1,600 of those students were categorized as middle schoolers in Grades 7
and 8. Of those 1,600 students, roughly 48% were female, 12% English language learners, and
12.5% special education students. This equates to roughly 825 possible participants. All parents
on the “Parents and Guardians of BISD” Facebook page received a notice and call to participate.
Materials/Instruments
Harrill Self-Esteem Inventory
The Harrill Self-Esteem Inventory (2008) was developed by Susan Harrill, a licensed
counselor who has focused her work on building awareness and healing self-esteem among
children and young adults. It is a self-concept inventory that was explicitly designed by Harrill to
measure an individual’s self-esteem. The inventory consists of 25 statements in which
participants respond using a five-point scoring method (0–4) to determine where the subject’s
self-esteem lies on the spectrum of low to high. The total scores are then tallied with a higher
score indicating higher self-esteem levels and lower scores indicating lower self-esteem levels.
The inventory can be found in Appendix A.
Roets Rating Scale for Leadership
An established scale for measuring leadership among adolescences is the Roets Rating
Scale for Leadership (RRSL). The self-measuring scale measures the leadership qualities among
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adolescents, grades 5–12. The 26-item scale uses a five-point rating scale (1–5). These 26 items
represent three leadership dimensions: task-orientation, leadership self-efficacy, and leadership
flexibility (Roets, 1997). The students’ scores are then tabulated on a point system. Ones (1s) are
worth three points, twos are worth two points, and threes are worth 1 point. These points are then
tallied. If a student responds with a 4 or a 5, nothing is added or subtracted from their total points
because answering no does not impact the measurement. The inventory can be found in
Appendix B.
Data Collection
The quantitative approach for this study required collecting two sets of data, one set from
the Harrill Self-Esteem Inventory and the second from RRSL. I conducted an analysis to explore
the possible correlations between two variables—self-esteem and leadership among female
adolescents— and the strength of the correlation.
During the administration of the instruments, the predesigned instruments were
administered through a post on the Parents of BISD website through a Qualtrics link. The
process included creating the survey instrument through Qualtrics, uploading an announcement
of the study and the link to Parents of BISD Facebook page, and receiving the results through
Qualtrics. Then I transferred the data to a Microsoft Excel® file before inputting it into the SPSS
software. In the post that included the survey link, I explained the study’s intent and the
importance of accurate responses. It also had a consent form for both students and their
guardians, which was to be completed before the students could complete the instrument.
Permission to use the Harrill Self-Esteem Instrument for the study was previously requested by
me and granted by the instrument’s creator/owner. The answers were provided in a Likert Scale
format, allowing respondents to rate those answers over a 5-part scale to measure and quantify
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the participant’s attitudes. The scores for the RRSL and the Harrill Self-Esteem Inventory were
both plotted on a scatterplot to determine the whether a correlation exists and its strength
between leadership and self-esteem among female adolescents.
One questionnaire was utilized, which combined both the Harrill Self-Esteem Instrument
and the RRSL and then posted to a Facebook page as a Qualtrics link. The post with the link was
provided to the district parents who belong to the Facebook group, who will then approve and
forward the link to their students to maintain privacy and anonymity. The link gave students
access to the questionnaire. However, before the questionnaire was conducted, each respondent
was provided a written description of the study, a consent form, and was informed of their right
to not participate in the study. It was also explained that students were not required to participate
in the study and that there would not be any repercussions. The completed instruments and the
recorded results were only viewed and analyzed by me.
Approval from Abilene Christian University’s Institutional Review Board (IRB) was
granted in March 2022 (Appendix D). Shortly thereafter, the call to participate for the parents
with the survey link was posted to the Facebook page dedicated to the parents and guardians of
the district (Appendix E). 46 potential participants responded to the call, with 42 completing all
components of the survey. Four participants, however, either did not finish or begin the survey.
An electronic informed consent form was included in the online survey link as the first
page of the survey. The parental consent form was also attached to the initial Facebook post with
a specialized code that the participants were required to key in. The participants were not able to
move forward in the survey to the questions without providing this code. Both consent forms
also included a statement welcoming any questions regarding the informed consent form, the
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nature of the study, and the data collection process. It also reaffirmed that participation was
voluntary, anonymous, and confidential.
The survey provided me an opportunity to understand how participants rate in relation to
their self-esteem and leadership self-efficacy. A total of 51 questions were used to collect and
digitally record the data collected. The first part of the survey consisted of the 25-question Harrill
Self-Esteem Inventory and the second half of the survey housed the 26-question RRSL. The
survey was open between April 1, 2022, and April 30, 2022. The survey link automatically
expired on April 30th at midnight.
All data collected were and will be kept confidential, safeguarded, and stored in an
encrypted computer file on my personal computer. After the required three years of storage and
protection, all data and information will be deleted.
Data Analysis
The quantitative data collected from the two inventories were analyzed using the
Spearman rank-order correlation coefficient. It is a nonparametric measure of the strength and
the direction of the relation that exists between two variables measured on an ordinal scale—in
this case the Likert scales used for the inventories. Spearman’s correlation was appropriate for
analyzing the data from this study because it met or passed the three assumptions that are
required for a valid result. Data were ordinal, and there were two variables that represented
paired observations obtained, and there was a monotonic relationship between the two variables.
A monotonic relationship exists when either the variables increase in value together, or as one
variable value increases, the other variable value decreases. Previous research has shown a
relationship between the two variables being measured in this study. However, whether this
relationship is positive, and to what extent needed to be determined. The Spearman’s correlation
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determines the degree to which a relationship is monotonic, making it appropriate when
analyzing the data for this study. A scatterplot that shows the relationship of the two variables
and a correlation table, along with a correlation coefficient, was produced and used for analyzing
the data, along with the significance of the data.
Ethical Considerations
Quantitative research has several ethical considerations related to the overall quality of
the research being conducted. Prior to data collection, the study received approval from Abilene
Christian University’s IRB. According to the guidelines set forth by the Belmont Report, all
human subjects’ rights to confidentiality and autonomy were achieved by ensuring all answers
from participants were not shared with others, and that I was the only one with access to the daa
collected. Data were securely stored in accordance with IRB requirements in a passwordprotected cloud server.
Participants were also approached in an ethical manner and recruited. Each participant
received an informed consent form acknowledging their agreement to participate and a copy for
themselves; since the study’s participants were minors, parental consent was also required and
obtained. These forms were handled in the same manner as the participant informed consent. The
intent of the form was to provide awareness of the purpose of the study and their rights as a
participant. All participants were treated fairly, given the same rights, privileges, and
opportunities equally. The middle-school principal gave site permission before recruiting and
data collection.
Researcher’s Role
According to Darawsheh (2014), researchers must evaluate how their position may
impact the outcomes of their research. As the researcher, I had no relationship with the
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participants of this study or the institution the students attended. However, I am a member of the
community the school serves, and my niece was a student at the school at the time I was
developing this study. Nevertheless, even before any contact was made with the school
concerning this study, she advanced to the community’s high school. Anonymity was also
ensured, with no names of students being shared during the study. When analyzing the data from
both the Harrill Self-Esteem Inventory and the RRSL, I acknowledged any possible personal
biases I might have had in the context of this study.
Methods for Establishing Trustworthiness
Researchers are expected and required to establish trustworthiness and ensure confidence
in their study’s rigor and validity. This establishment of trustworthiness also speaks to the
accuracy of a study’s results (Creswell, 2014). As formally described, the instruments used to
speak to the study’s reliability proved consistent with the results of the measuring instrument.
Validity and reliability as they pertain to the research design, correlating the results of the Harrill
Self-Esteem Instrument with the RRSL was also established. By using previously established
instruments, which both have been proven as viable research tools, trustworthiness was
established. The tools have been found to be trustworthy, valid, and reliable by scholars and
researchers.
Assumptions
This study was founded on three major assumptions. The first assumption was that
increasing one’s self-esteem is a positive and constructive act. Scholars and researchers have
debated whether high self-esteem proves beneficial or harmful (Crocker et al., 2004). This study,
however, assumed that increasing self-esteem was a positive action. The other assumption of this
study was that leadership assessments of adolescents could be quantified, and therefore, used as a
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dependent variable when comparing it to the independent variable of self-esteem. Literature
regarding the measurement of leadership, especially in terms of inventories, is limited when
evaluating youths and adolescents (Yuan et al., 2019). The final assumption of this study was
that it is equally valid to assess adolescent leaders as it is to assess adult leaders.
Limitations
There were several limitations to the study. Multiple factors contribute to one’s selfesteem. Factors outside the school and various other environmental factors that may impact or
contribute to an adolescent’s self-esteem were not considered. This included socioeconomic
conditions, race, homelife, and physical or mental handicaps. None of these classifications were
considered concerning the participant’s self-esteem in this study. Another limitation was that of
uncontrollable variables. The study was limited to respondents who were available, and
participation in the study was voluntary.
Another limitation of the study was the impact the Covid-19 pandemic had on the study
and the results. The impact of distance learning and social distancing have had on middle school
girls’ lives and the effect on their self-esteem was not fully established at the time of this study.
The epidemic could be viewed as a limitation as to its effect on the participants.
Delimitations
An example of delimitations for this study was the scope focusing on specific participants
and specific sites. The study included a population of a single small, rural middle school in North
Texas, in which half the student body is White. The sample was also limited to grades 7 and 8,
and the sample size might not be adequate to be representative of the population, limiting the
generalization of the findings. A goal of any research is to apply the findings to other areas. In
this quantitative study, it was not possible to show the generalizability of the findings to other
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areas. Generalizability can only be proven through repeated studies. If the study is repeated
elsewhere and the results are similar, it becomes possible to generalize to populations not
studied. The population of this study was limited in size, possibly leading to the argument that
the study was too narrow in scope.
Summary
Chapter 3 described the research design chosen for this study, as well as the
methodology’s appropriateness. A definition and explanation of exploratory correlation as a
research method and reasoning for the use of the research methodology was shared. This
approach proved appropriate for the study as it can help determine the link or correlation
between self-esteem and leadership in middle-school girls. The setting, population sample, data
collection, and data analysis were also discussed in this chapter. The chapter also explained how
I achieved trustworthiness and reliability. Assumptions, limitations, delimitations, and ethical
considerations were also examined in this chapter. Chapter 4 reports the findings of the study.
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Chapter 4: Results
The purpose of this quantitative descriptive study was to examine whether there was a
significant correlation between the self-esteem and leadership behaviors of female middle school
students. This study explored the self-esteem and leadership behaviors among a variety of
middle-school females within a designated school district. Through an online survey posted on
the school district’s designated parent and guardian Facebook page, data were collected that
depicted the self-esteem and leadership behaviors from the perspectives of the female middleschool students. Study participants were asked to complete two Likert-like scales created based
on both the Harrill Self-Esteem Inventory and the RRSL.
This chapter is a summary of the data collection process and the analysis of data acquired
from the online surveys. The significance and possible correlation that emerged from the data are
discussed in detail. Results from the students are presented in tables and the correlation chart.
Data Collection Process
The data gathering process consisted of performing an online survey, posted on a
Facebook page for the parents of BISD through a Qualtrics link. The results from the study were
directly delivered through Qualtrics. The survey questions were adapted from previously
published research questionnaires from Susan Harrill and Phillip Roets. The combined survey
was designed to capture an understanding of the participants’ self-esteem and leadership selfefficacy. This research study utilized a 25-question Likert scale survey, the Harrill Self-Esteem
Inventory, using numbers 0–4, and the 26-question RRSL, using numbers 1–5, to systematically
reveal the possible relationship between the data variables to either refute or confirm a
phenomenon (Creswell, 2012).
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The original Facebook post for the parents included a link to the survey with parental
consent information also attached as a separate link. The post also included a specialized code
that the student participants were required to key into the survey. This code, along with the
parents forwarding the survey link to their children were considered as the parents’ consent for
their children to participate. An electronic informed consent was included in the online survey
link as the first page of the survey. The participants were not able to move forward in the survey
to the questions without providing this code. Both the parental and the participant consent forms
included a statement welcoming any questions regarding the informed consent form, the nature
of the study, the data collection process, and a reaffirmation of participation being voluntary,
anonymous, and confidential.
Upon opening the link to the survey, participants were asked to give their electronic
consent and to key in a specialized code provided by the parents. The consent asked participants
to either select consent or do not consent to participate in the survey and the data collection.
Once the participants consented and typed in the code, the were allowed to move on to the next
page. This second page displayed the Harrill Self-Esteem Inventory with its 25 questions. Once
this was completed, participants were then allowed to move forward to the third page, which
displayed the 26-question RRSL. The survey was open between April 1, 2022, and April 30,
2022. The survey link automatically expired on April 30th at midnight.
Response Rate
After the survey closed, results were exported into an Excel spreadsheet to not only store
the data but also help formulate the results. Roughly 6% of the total possible population size
participated. For this study, that equated to 42 (n = 42) middle school females completing all of
the survey. Most of the study’s participants completed both inventories in their entirety. Four
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participants, however, either intentionally or unintentionally did not complete both inventories.
The data showed that two participants completed the Harrill Self-Esteem Inventory but did not
complete the second half of the RRSL, and that two participants did not move beyond the
consent form.
The combined data from both the Harrill Self-Esteem Inventory and the RRSL were used
to answer the study’s proposed research questions. I analyzed the Excel spreadsheet data and
again when the data was uploaded into the data analytics software. The results from the study
provided me with the following conclusion about the middle-school females within the district
being studied—most of the study participants showed moderate self-esteem and low leadership
self-efficacy.
Self-Esteem Scores
Participants defined their personal self-esteem level by completing the Harrill SelfEsteem Inventory using the 5-point Likert-type scale. According to the data, the majority of the
female participants fell within the 50%–59% range with 17 out of 42. The second largest group
consisted of nine participants in the 30%–39% range, and the third largest group with eight
participants in the 40%–49% range. Four in the 20%–29% range, three participants fell within
the 60%–69% range, one in the 80%–89% range.
These results are depicted in Table 3 and divided into three categories: low, moderate,
and high self-esteem. The totals for each data range are highlighted. The table shows that the
50%–60% range was the most common range for participant totals. Since no participants’ results
fell within the 0–19, 70–79, and 90–100 percentiles or ranges, they are not depicted on the table.
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Table 3
Self-Esteem Levels of Participants
Percentiles

Low
20–29 30–39
23
30
24
30
26
30
26
30
31
35
36
37
38

Totals 4

9

40–49
41
41
42
42
42
43
47
49

8

Moderate
50–59 60–69
50
62
50
63
50
64
52
52
53
53
54
54
54
54
55
55
56
56
57
58
17
3

High
80–89
87

1

High Self-Esteem
For the purposes of this study, high self-esteem ranges from 70%–100%. Only one
participant in the study is considered to have scored high in their self-esteem. This equates to
2.38% of participants having high self-esteem. According to the data results, the middle-school
females in this study did not possess high self-esteem.
Low Self-Esteem
For the purposes of this study, low self-esteem ranges from 1%–39%. Thirteen of the 42
participants were categorized as having low self-esteem, making up 30.95% of participants. This
is the second largest portion of the data, with a third of participants self-reporting low selfesteem.
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Moderate Self-Esteem
For the purposes of this study, moderate self-esteem ranges from 40%–69%. According
to the data, 28 of the 42 participants identified as having moderate self-esteem. This category
made up 66.67% of the participants. Over 60% of the participants from the study had moderate
self-esteem, according to the data.
Inventory Statement Responses
A breakdown with the respondents’ averages to the Harrill Self-Esteem Inventory with
each statement is displayed below. The respondent’s answers are divided between the five Likert
options: 0 = never, 1 = less than ½ the time (or only sometimes), 2 = ½ the time, 3 = more than ½
the time (or most of the time), and 4 = always. These Likert options and how they are described
(i.e., “less than ½ the time) were provided by the creators of the Harill Self-Esteem Inventory.
Less than ½ of the Time (Only Sometimes):
− I take responsibility for my feelings, emotions, thoughts, and actions. I do not give
others credit or blame for how I feel, think, or what I do.
− I accept other people as they are, even when they do not meet my expectations, or
their behaviors and beliefs are not to my liking.
− I am kind to myself and do not use “should” and “ought’s” to put myself down with
value judgments.
− I forgive others and myself for making mistakes and being unaware.
− I accept responsibility for my perceptions of others and for my response to them.
− I am my own authority. I make decisions with the intention of furthering my own and
others’ best interests.
− I balance giving and receiving in my life. I have good boundaries with others.
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− I choose to love and respect all human beings regardless of their beliefs and actions.
½ of the Time:
− I feel of equal value to other people, regardless of my performance, looks, IQ,
achievements, or possessions.
− I learn and grow from my mistakes rather than deny them or use them to confirm my
unworthiness.
− I face my fears and insecurities, taking appropriate steps to heal and grow.
− I find meaning and have purpose in my life.
More than ½ of the Time (Most of the Time):
− I like and accept myself right now, even as I grow and evolve.
− I am worthy simply for whom I am, not what I do. I do not have to earn my
worthiness
− I nurture myself with kind, supportive self-talk.
− I love, respect, and honor myself.
− I am not responsible for anyone else’s actions, needs, thoughts, moods, or feelings.
− I feel my own feelings and think my own thoughts
− I allow others to have their own interpretation and experience of me and realize I
cannot control their perceptions and opinions of me.
− I do not dominate others or allow others to dominate me.
− I am responsible for changing what I do not like in my life.
− I allow others to have their own interpretation and experience of me and realize I
cannot control their perceptions and opinions of me.
Always:
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− I get my needs met before meeting the wants of others or balance my needs with
others.
− I easily release negative feelings when other people blame or criticize me.
− I always tell myself the truth about what I am feeling
− I am incomparable and stop comparing myself with other people.
Never:
− None of the statements were predominately scored as a zero or never.
Leadership Self-Efficacy Scores
Participants defined their personal leadership self-efficacy level by completing the RRSL
using the 5-point Likert-type scale. According to the data, the majority of the female participants
fell within the third stanine with 13 out of 42 participants’ leadership percentage scores ranging
from 12%–23%. The second largest group consisted of nine participants in the second stanine
with percentage scores ranging from 5%–11%. Six participants were categorized as the fourth
stanine (25%–38%), five in the fifth stanine (41%–59%), four in the first stanine (1%–4%), and
three in the eighth stanine (89%–95%). Only one participant scored in both the sixth and seventh
stanine (62%–75% and 78%–88%). Zero of the participants in the study fell in the ninth stanine
(96%–99%).
The total scores from the RRSL is shown in Table 4. The scale divides the leadership
levels by stanines. The stanines follow the nine-point standard scale. Distribution of the stanines
follow the basic bell curve with stanines 1–3 categorized as high, stanines 4–6 categorized as
moderate or average, and stanines 7–9 categorized as high. As shown in Table 4, a majority of
the study’s participants fell within stanines 1–3, making their leadership self-efficacy low
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according to the 9-point scale. From the table, it is clear that most participants scored within
stanines 1–3 or low in their self-esteem.
Table 4
Leadership Self-Efficacy Levels of Participants
Levels: Low (stanines 1–3)
26

Moderate (Stanines 4–
6)
12

High (Stanines 7–9)
4

Low Leadership Self-Efficacy
For the purposes of this study, low leadership self-efficacy consists of the first, second,
and third stanine or raw scores of 1–39. This category makes up the majority of the participants
leadership level with 26 of the 42 participants identifying as having low leadership self-efficacy.
This equates to 61.9% of participants.
Moderate Leadership Self-Efficacy
For the purposes of this study, moderate leadership self-efficacy consists of the fourth,
fifth, and sixth stanine or raw scores of 40–58. This category made up the second largest portion
of participants with 12 of 42. This equates to 28.57% or a little less than a third of the
participants.
High Leadership Self-Efficacy
For the purposes of this study, high leadership self-efficacy consists of the seventh,
eighth, and ninth stanine or raw scores 59–78. Only four participants identified as having high
leadership self-efficacy. This equates to 9.52% of participants having high leadership selfefficacy.
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Inventory Statement Responses
A breakdown with the respondents’ averages to the RRSL with each statement is
displayed below. The respondent’s answers are divided between the five Likert options: 1 =
almost always, 2 = quite often, 3 = sometimes, 4 = not very often, and 5 = never.
Almost Always
− I can be a peacemaker if I want to be. (Note: this also tied with sometimes.)
− I am able to see the sequence of steps necessary to complete a project. (Note: this also
tied with sometimes.)
Quite Often
− I am willing to try new experiences when they seem wise. (Note: this also tied with
sometimes.)
− I get anxious and excited and am able to use this energy to complete a task.
− I can understand the viewpoints of others.
− I have energy to complete projects that I am interested in completing.
− I can speak to persons in authority.
− When I believe in something, I work to promote it.
− I listen to both sides of the issue before I make up my mind.
− I am able to see what materials are needed to complete the project.
Sometimes
− I can be a peacemaker if I want to be. (Note: this also tied with almost always.)
− I feel at ease asking people for help or information.
− I admire people who have achieved things.
− I know when to lead, when to follow and to get out of the way.
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− I am willing to try new experiences when they seem wise. (Note: this also tied with
quite often.)
− I usually understand the plot of a story or a play or the main point of the conversation.
− I am able to work with many types of persons or personalities.
− I am willing to change my mind if new facts suggest that I should change my mind.
− When I see somebody who is a leader, I think I could do as well as that leader.
− I have self-confidence.
− I have strong convictions about things.
− I am usually satisfied with the decisions I make.
− I am able to see the sequence of steps necessary to complete a project. (Note: this also
tied with almost always.)
− When I am convinced of something, I have courage to act for it.
Not Very Often
− I am able to say my opinions in public. (Note: this also tied with sometimes.)
− When I am criticized for some action I have taken, I can usually go about my work.
Never
− I dream of the day and time when I am able to lead myself or others to great
accomplishment.
− I often lead in projects.
− I like to be in charge of events.
Data Analysis
The data was sorted and processed at a .05 degree of confidence in Excel to determine if
any relationship or correlation existed within the data.
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The quantitative nature of the questionnaires provided me with statistical data to
understand if any relationship existed between the self-esteem and leadership self-efficacy of the
female middle schoolers and if so, if there was a correlation between the data sets. The responses
to both the questionnaires, the Harrill Self-Esteem Inventory and the RRSL, were already coded
with numbers based on the 5-point Likert scale associated with each. The survey results for both
inventories score the participants’ self-esteem and leadership levels, respectively (see Table 5).
Table 5
Participants’ Inventory Scores
Participants 1-14

Participants 15-28

Participants 29-42

Harrill %
Scores
49

Roets %
Scores
11

Harrill %
Scores
26

Roets %
Scores
44

Harrill %
Scores
87

Roets %
Scores
1

52
30

23
11

35
42

25
50

52
62

20
25

56

21

41

17

30

23

47

10

50

21

31

1

55

17

58

9

41

25

23
64

36
12

55
24

6
23

30
42

89
75

53

25

54

10

56

94

38

1

54

9

50

21

37

53

50

9

26

36

53

18

36

1

54

57

54

8

43

41

63

21

57

89

42

14

30

84

RQ1
Within this quantitative study, the female middle schoolers within the chosen district had
a moderate level of self-esteem according to the Harrill Self-Esteem Inventory, with nearly 67%
of the 42 participants scoring within the moderate range. According to the RRSL, the female
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middle schoolers within this district had low leadership self-efficacy with nearly 62% of the 42
participants scoring within this range.
The scores from both the Harrill Self-Esteem Inventory and the RRSL were used to
determine if there was a significant correlation or relationship between the two data sets. The
reports generated through the data program allowed me to evaluate the standard deviations,
means, and p-values, and covariance of the data based on the number of respondents (N = 42).
The results of the two data sets for the combined 49 factors p = .142, the Harrill Self-Esteem
Inventory’s mean was 46 with standard deviation of 13.25. The RRSL’s mean results were 28.24
with a standard deviation of 25.62.
The relationship between the two measured variables, along with the nature of that
relationship, is measured by a statistical correlation coefficient. It is symbolized by the letter r
and the values range from negative one to plus one. Relationships between two variables can
either be positive or negative, meaning statistical correlation coefficients can be either positive or
negative. If a correlation is positive, it means that one variable (x) increases, the other (y) also
increases, or if one variable decreases, the other decreases. If a correlation statistic is negative, it
means that as one variable increases, the other decreases or vice versa. In the case of this study,
the statistical correlation coefficient or r was 0.231 with a covariance of -34.6. When measured
against the alpha significant testing level of .05, it was determined that the relationship between
the two variables was a weak negative correlation, with a p-value of .142.
The following scatter plot was obtained by plotting the Harrill Self-Esteem Inventory
data on the x-axis and the RRSL on the y-axis. The relationship is represented on the scatter plot
in Figure 3. According to the plot, when one of the variables increases, the other tends to
decrease. However, this is a weak correlation, meaning that the relationship described may not
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be reliable. This weak relationship indicates there is only a small likelihood that as a person
increases their self-esteem, their leadership self-efficacy decreases.
Figure 3
Correlational Scatter Plot

RQ2
The second research question states the following: Is low self-esteem a determinant to
low leadership self-efficacy? Of the 42 participants, 13 scored low in their self-esteem, according
to their Harrill Self-Esteem Inventory. Nine of those 13 participants also scored low in leadership
self-efficacy, according to their RRSL scores. Four of the 13 participants with low self-esteem
did not also score low in their leadership self-efficacy. Two of these individuals scored moderate
in their leadership self-efficacy, while the other two scored high. These totals are displayed in
Table 6.
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Table 6
Low Self-Esteem Scores and Corresponding Uncorrelated RRSL Scores
Scored Low on Both Inventories

Inventory Scores did not Correlate

9

4

The left-hand side of Table 6 totals the number of participants who scored low on both
inventories. The right-hand side of Table 6 is the total number of participants who did not score
low in their leadership self-efficacy. These numbers suggest that 69% of the participants with
low self-esteem also showed low leadership self-efficacy. The scatter plot in Figure 4 shows the
relationship between the low Harrill Self-Esteem Inventory scores and their corresponding scores
from the RRSL. Like the previous scatter plot, this graph plots the Harrill Self-Esteem Inventory
data on the x-axis and the RRSL on the y-axis.
Figure 4
Low Self-Esteem Correlational Scatter Plot
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On the other hand, when establishing whether there is a relationship between moderate
self-esteem and moderate leadership self-efficacy, and a relationship between high self-esteem
and high leadership self-efficacy, no relationship seems to exist. Table 7 shows the moderate
scores for the Harrill Self-Esteem Inventory. Within these scores, only three individuals out of 30
scored within the moderate range for the RRSL. Of the 30 participants who scored moderately in
their self-esteem, 22 scored low in their leadership self-efficacy, and six scored high.
Table 7
Moderate Self-Esteem and Corresponding RRSL Scores
Roets Low
Category
Inventories: Harrill
49
52
56
47
41
50
42
52
62
50
63
55
64
53
53
58
55
54
54
50
54
50
Totals:

Moderate
Roets
11
23
21
10
17
21
14
20
25
21
21
17
12
25
18
9
6
10
9
21
8
9
22

Harrill
42
43
54

High
Roets
50
41
57

3

Harrill
57
42
56
42
56
56

Roets
89
75
94
75
94
94

6
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According to the data showcased in Table 7, only 10% of participants who scored
moderately in their self-esteem also scored moderately in their leadership self-efficacy. This is
closely followed by those who have high leadership self-efficacy, while having moderate selfesteem, with 20% of the participants falling within this category. The highest, however, was the
73.3% of subjects who scored moderately in their self-esteem and low in their leadership selfefficacy. If the data are correct, it would suggest that those with moderate self-esteem had low
leadership self-efficacy.
According to the data only one subject scored high in their self-esteem, scoring an 87.
That same individual scored a 1 on the RRSL, the lowest score possible. This means that only
2.4% of the 42 participants of those who scored high in their self-esteem also scored low in their
leadership self-efficacy. This is an outlier score, because there was only one individual who
scored high in their self-esteem, not sufficient to conclude that those who scored high in their
self-esteem would also score low in their leadership self-efficacy.
Summary
Chapter 4 enclosed the results of the study and included sections, such as the Purpose
Statement, Restatement of Research Questions. This chapter also reviewed the Data Collection
Process, outlined the Summary of Participation and Response Rate while also summarizing the
research results. Chapter 5 further explores the research results and discusses the findings and
what they mean.
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Chapter 5: Discussion, Conclusions, and Recommendations
Literature suggests there is a correlation between self-esteem and leadership self-efficacy,
but the research to combat the disparity between self-esteem and leadership among females
remains limited. This is particularly true of middle-school females, when self-esteem is lowest
during adolescence, with middle-school females suffering from low self-esteem at twice the rate
of their male counterparts (Cools et al., 2019; McClure, 2010; Vidourek, 2019). Much of the
current research either focuses mainly on minority populations within a specific socioeconomic
background (Seider et al., 2013) or psychological aspects, such as aggression and depression
(Shek et al., 2019). This study attempts to understand whether SEL education impacts middleschool females’ self-esteem and leadership abilities. This descriptive quantitative correlational
study was carried out to understand and describe the self-esteem and leadership self-efficacy of
middle-school females within Bruins ISD. The study also sought to describe the current selfesteem and leadership self-efficacy level of middle-school females within a specific district.
Chapter 5 provides a discussion of the major findings related to the self-esteem and
leadership self-efficacy of middle school females. The connections between these findings, the
Harrill’s measurement tool for self-efficacy, the RRSL, and Gilligan’s developmental theory on
female moral development are also discussed in this chapter. The research results, along with my
interpretation of the results, are discussed in this chapter. This chapter concludes with a
discussion on the limitations, implications, and recommendations for future research, as well as
final conclusions about the study.
Discussion of Findings in Relation to Past Literature
This section will provide an overview of the major findings in relation to this study’s
research questions and past literature.
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Research Questions
RQ1: To what extent is there a significant relationship between the self-esteem and
leadership self-efficacy of adolescent female students, aged 11–13 (as measured by the
inventories)?
a. What is the self-esteem level of adolescent female students, aged 11–13, as measured
by the Harrill Self-Esteem Inventory?
b. What is the leadership self-efficacy level of adolescent female students, aged 11–13, as
measured by the Roets Rating Scale for Leadership?
RQ2: Is low self-esteem a determinant to low leadership self-efficacy?
The female participants who completed this study reported varied levels of self-esteem
and leadership self-efficacy. However, two themes or conclusions emerged from analyzing the
data. According to the data collected from both the Harrill Self-Esteem Inventory and the RRSL,
67% of the female participants possessed a moderate level of self-esteem, while 62% displayed a
low leadership-self-efficacy level.
It is my understanding that a majority of the female middle-school participants had
moderate self-esteem. The Likert option of more than half of the time was selected most often
when completing the Harrill Self-Esteem Inventory for statements that included themes, such as
loving oneself and others, finding value and worthiness in themselves and in others, and learning
as one grows. However, the second largest portion of the statements were answered as less than
half the time. These statements were concerned with accepting others, not judging others, and
taking responsibility for one’s actions. Due to this dual nature of the participant’s self-esteem, I
concluded that these middle-school females possessed a moderate level of self-esteem.
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Low leadership self-efficacy resulted from the majority of the participants expressing that
they rarely stated their opinions in public and that they rarely overcome criticism. The majority
of subjects also conveyed that they never “dream of the day and time when [they are] able to lead
[themselves] or others to great accomplishment,” lead in projects, or “like to be in charge of
events”. These negative attitudes about their ability to lead themselves and others led to the
conclusion that these middle school females suffer from low leadership self-efficacy.
According to the data results, there was a weak and insignificant negative relationship
established between the self-esteem and the leadership self-efficacy of the middle-school girls
who participated in the study. While they expressed negative feelings concerning their leadership
self-efficacy, the students varied in their self-esteem with a moderate majority expressing a
moderate level of self-esteem, with others expressing a low level of self-esteem. The data show
that low self-esteem is not necessarily a determinant of low leadership self-efficacy. As stated,
the majority of participants expressed a moderate level of self-esteem and a low level of
leadership self-efficacy with 73.3% of subjects scoring moderately in their self-esteem and low
in their leadership self-efficacy.
This negative correlation between the variants of self-esteem and leadership self-efficacy
could be explained by Gilligan’s theory that female’s morality growth is fluid rather than linear
in nature (Gilligan, 1982). Students of the study could have scored their leadership self-efficacy
and self-esteem based on the one moment in time as they completed the inventories. The creators
of the inventories also acknowledged this, stating that the inventory results could be completely
different in just a weeks’ time. If this is the case, this could be due to the rapid changes and
growth female adolescents go through during this particular stage of development.
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Gilligan’s Theory of Moral Development
Gilligan developed a theory on the moral development of women, stating that women or females
morally develop differently than men. She concluded that women prioritize an “ethics of care” as
their morality and sense of self progresses. As females develop morally, their focus is on making
and maintaining connections and on an ethic of care for others.
Gilligan’s three stages of morality (1982) include the following:
•

Preconventional morality (self-interest): A strong emphasis on survival and selfinterest occur during this stage.

•

Conventional (self-sacrifice): Selflessness and caring for others is prioritized during
this stage.

•

Postconventional: The final stage emphasizes taking responsibility and consequences
for their choices and taking control of their lives. It also requires caring for others.

Determining whether the girls are on-track and are evolving in their morality is a question
this study sought to answer. Most adolescent females should be at level two or the conventional
level. As these adolescent females transition into adulthood, they should be approaching level
three, the postconventional level. In theory, the student’s ability to lead effectively is determined
by the stage or level the student has reached. Students who show signs of caring for others (level
2), emphasize relationships, inclusion, and interdependence. This level is critical for leadership,
as teamwork and group cohesion are fostered. Students then progress towards possessing a sense
of justice (level 3), promoting power, assertiveness, fairness, and objectivity.
Middle-school females, in theory, should be at the second level and slowly moving
toward level three. Middle-school females who are still on the level of self-interest, or level one,
are considered behind in their moral development. According to the data collected during this
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study, the majority of middle-school female adolescents are behind in their moral development,
with an emphasis on self-interest rather than self-sacrifice. These adolescents are not confident in
leading others or themselves, but they also find it hard not to judge or accept others. Most
participants, however, are in the transition phase between levels one and two, showing signs of
morally fostering themselves and others.
Bruins ISD’s Middle School SEL Program Effectiveness
According to research, programs focused on fostering self-esteem reduce negative selftalk and encourage students to overcome differences and adversity (King et al., 2009; Park &
Park, 2014). School-led leadership programs, while largely still lacking in research, not only
foster leadership skills but also on enhance a student’s sense of self (Redmond & Dolan, 2016).
Traits associated with traditional leadership align with societal views of male traits rather than
female traits. These leadership programs, however, are fostering traditional leadership traits that
are associated with society’s view of male leadership traits rather than female traits. A focus has
been placed on the male qualities of leadership, such as justice, rather than on female leadership
qualities, such as an ethics of care and leading others (Eagly & Carli, 2007).
However, the data from this study showed that participants possessed a moderate level of
self-esteem and a low leadership self-efficacy level. If this is the case, the conclusion can be
drawn that the SEL program, which is designed to emphasize leadership at Bruins Middle
School, lacks effectiveness in achieving high levels of self-esteem and leadership self-efficacy
among the girls, specifically in students overcoming differences and adversity and in cultivating
a sense of self. It could also be argued that this research suggests that the SEL program is
continuing to train and teach young females to lead the “male way” like many of its
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predecessors. This also may be causing girls to lower their self-esteem and leadership selfefficacy.
Limitations
Limitations are beyond the control of researchers and have the potential to affect a study.
One limitation was the number of respondents that took part of the survey. While I set a goal of
25 respondents with a maximum goal of 100 respondents and 42 respondents completed the
survey, the study would have benefited from a larger number of participants. Another limitation
was the length of the survey itself. The survey was three pages long, the first page was an
explanation and consent statement, the second the Harill Self-Esteem Inventory statements, and
the third the RRSL. In total, the survey had 51 questions/statements for the participants to
respond to. Requiring the respondents answer so many questions/statements could have impacted
the response rate or completion rate for the study. This could account for the two participants
who did not move past the first page of the survey.
The study participants were also limited, as they were self-selected individuals who
decided to respond to the survey request and may not be a representative sample of middleschool females within and beyond Bruins ISD. An increase in the response rate or participation
rate might increase the validity, reliability, and generalizability of the study results.
In addition, both the creators for the Harrill Self-Esteem Inventory and the RRSL admit
that the instruments’ scores are fluid and might change. Feelings on one’s self-esteem and
leadership self-efficacy can change from one time to another, so the inventories are meant to be
completed based on how the subject or participant feels in that moment of time. This,
unfortunately, limits the use and impact of the data and scores gained from these inventories.
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Bruins ISD Program Suggestions
Suggestions for strengthening or improving the effectiveness of the SEL program at
Bruins ISD are based on literature. Suggestions include increasing female mentoring
opportunities or partnerships and female leadership roles within the school, district, and
community. According to Schwartz et al. (2012), mentorships can increase the self-esteem of
adolescent females. The program would also benefit from the school utilizing a whole-school
approach when fostering a school culture or environment that emphasizes female equality and
female leadership. This whole-school approach, according to Olweus (1993), can improve the
climate of both the school and the community. Reestablishing or structuring the program with
more structure and accountability would also benefit the program’s effectiveness (Ananiadou et
al., 2004).
Recommendations for Future Research
Current research is limited in the understanding and application of self-esteem and
leadership self-efficacy among adults. There exists a critical need to diversify top leadership
positions to include more females. This could be accomplished by fostering the self-esteem and
leadership self-efficacy of adolescent females. Additional studies should focus on examining the
lived experiences of this group on a larger scale with a larger participant group. Another
recommendation for future research is to conduct a similar study in a different s etting, outside
the specific location or district chosen. This would allow for a different set of demographics,
which might change or differ from the results reached in this study.
Future research could also go beyond measuring the self-esteem and leadership selfefficacy of middle-school girls at one single point in time. Instead, future research studies could
measure the girls at one point during middle school and again, at a later stage in their life to see
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if there is any development between the two time periods studied. This could potentially show
how self-esteem and leadership change over time and if the two correlate differently later in on
in life.
Another possible direction for future study would be to capture qualitative data in the
form of experiences and perspectives of research participants. Designing the study with a mixed
methods approach, both quantitative and qualitative, would give a greater picture of the selfesteem and leadership self-efficacy of middle-school females. Similarly, further research might
explore the experiences specifically of marginalized groups, like students who are considered atrisk or disadvantaged. Along the same lines, future research could focus on subjects that are less
homogenous in demographics. The study could also be replicated on a larger scale, in a different
school or district setting such as urban, in a larger district, or with a focus on participants of
different or varying demographics.
A final but important question identified during the study as a possible limitation was
what impact the Covid-19 pandemic has had on the self-esteem and leadership self-efficacy of
middle-school females. It is currently undetermined whether the self-esteem and leadership selfefficacy of middle-school females has changed during the time of distant and online learning and
during the pandemic. The study’s results could be compared to previous studies conducted
before the pandemic, or scholars who previously conducted a similar study before the pandemic
could repeat the study to compare the two sets of data.
Recommendations for Professional Practice
Creating a culture that encourages positive self-esteem and leadership self-efficacy can
be addressed by many professional practices by implementing programs that emphasize the
development of each of these. Careful consideration should be at the forefront of creating and
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forming these programs and content based on best practices, that highlights strengths,
weaknesses, desired characteristics, leadership goals, possible career paths and goals,
communication styles, leadership identities, and forward-thinking practices that are relevant and
useful specifically for the population being studied (King et al., 2009; Park & Park, 2014;
Redmond & Dolan, 2016).
Practitioners who might be responsible for monitoring or fostering self-esteem and
leadership self-efficacy might use this study to increase their competence, engage in
training, or foster conversations that produce awareness on the subject. They must be active
learners and have an understanding concerning adolescent self-esteem and leadership selfefficacy of females and active learners of the process to increase and foster these levels (Harrill,
2008). The data and conclusions drawn during this study could provide these practitioners with
insight into the self-esteem and leadership self-efficacy of middle-school females and possible
ways to either increase these levels or foster them.
In addition, professionals and practitioners need to appreciate and acknowledge the
gender differences and needs of middle schoolers concerning the subject of self-esteem and
leadership self-efficacy (Coelho & Sousa, 2017). Particularly, practitioners should learn and
disregard any implicit biases and misperceptions that society has promoted about adolescent,
middle-school females’ self-esteem and leadership self-efficacy. This would ensure practitioners
are focusing on the most important components, according to the adolescent females of this
study.
Conclusions
The purpose of this descriptive quantitative correlational study was to examine the
possible correlation between the self-esteem and leadership self-efficacy of Bruins ISD female
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middle-school students. This research study set out to not only determine the possible correlation
between these two variables, but also determine at what level the majority of middle-school
females are at in relation to self-esteem and leadership self-efficacy. The study found that there
was an insignificant negative correlation between the two variables, with the participants
displaying a moderate level of self-esteem and a low leadership self-efficacy level. This study is
applicable to researchers and schools as it shows an intervention is needed in regard to the selfesteem and leadership self-efficacy of the target population.
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Appendix A: Harrill Self-Esteem Inventory

The Harrill Self-Esteem Inventory, by Susan Harrill, n.d., In the public domain, adapted with
permission.
https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpbnxtcm
FjaHN3ZWJzaXRldjF8Z3g6NDE5NjZhMDIwOGRmYTBhZg
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Appendix B: Roets Rating Scale for Leadership

Roets Rating Scale for Leadership, By Lois Roets, n.d., In the public domain, adapted with
permission. https://www.roetsnotes.com/leadership/rrsl_1.html
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Appendix D: Online Parental Consent Form
Study Title: The Confidence Gap: How the Self-Esteem of Middle School Female Students
Affect Their Leadership Self-Efficacy
Principal Investigator: Amanda Bitner
Your child is being invited to participate in a research study. This consent form will provide you
with information on the research project, what your child will need to do, and the associated risks
and benefits of the research. Your child’s participation is voluntary. Please read this form
carefully. It is important that you ask questions and fully understand the research in order to
make an informed decision. This document is available for download and can be printed to serve
as your personal copy.
Purpose
The purpose of this study is to determine whether there is a correlation between the self-esteem
and leadership self-efficacy among middle school girls (ages 11-13). This will be accomplished
participant filling out an online survey of the Harrill Self-Esteem Inventory and the Roets Rating
Scale for Leadership.
Procedures
all of the middle school girls in general education courses (ages 11-13) are eligible to participate
in the study.
Students will be asked to complete the anonymous survey/inventory through a secure link.
Survey responses will be sent directly to the researcher or investigator. The combined
survey/instrument should only take the participants 20 minutes to complete. This is the only data
that will be collected during this study. No follow-up will be required for this study.
Benefits
This research will not benefit you or your child directly. However, your child’s participation in
this study will help us to better understand the connection between the their self-esteem and
leadership self-efficacy.
Risks and Discomforts
There is minimal risk with the study. One possible risk is a breach of privacy regarding
responses, but as the survey is anonymous, responses cannot be linked to indivdiuals.
Privacy and Confidentiality
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Data collection for this study will be anonymous with no identifying information being collected.
Any data collected cannot and will not be connected to a subject so responses will not be linked
to your child. Any collected data will only be seen by the researcher and kept securely.
Voluntary Participation
Taking part in this research study is entirely up to you and your child. You and/or your child may
choose not to participate or may discontinue their participation at any time without penalty or
loss of benefits to which he/she is otherwise entitled.
Participation or non-participation will have no effect on your child in any way.
Contact Information
If you have any questions or concerns about this research, you may contact the principal
investigator, Amanda Bitner, at (campus phone number) or Dr. Karen Duwe at (advisor’s phone
number). This project has been approved by the Abilene Christian University’s Review Board. If
you have any concerns about this study, questions about your rights as a research participant or
complaints about the research, you may
contact ACU’s Chair of the Institutional Review Board and Executive Director of Research,
Megan Roth, Ph.D. Dr. Roth may be reached at
(xxx) xxx-xxxx
xxxxxxxxxxxxxx@acu.edu
xxxxxxxxxxxxxx, ACU Box xxxxxxxxxx
Abilene, TX 79699
Consent Statement and Signature
 By clicking this box, I agree that I have read this consent form. I fully understand the
project and what my child will have to do, and voluntarily agreed to allow my child
permission to participate in this study. By clicking this box, I also understand I may
download or print a copy of this consent statement for future reference.
Note: Guardians, since this study will include individuals younger than 13, assent is required.
Assent is a child’s affirmative agreement to participate in research. Even though a guardian or
parent may consent, a child can still decide to not participate (may not assent). An assent for
your child will be provided and required before your child can participate in the study or access
the survey link.

